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2. Instruction.—The value of a man lies not in know-
ledge but in will. But the will has its roots in the
intellect, and therefore the sum of a man's intellectual
acquisitions are of importance to his character. Instruc-
tion, therefore, comes before discipline, and they have
this in common, that they are concerned with the future,
whereas government has to do only with the present.
The end of instruction is the production of virtue, but a
nearer object is the production of rnafiy-sicted interests.
An entirely uneducated person cannot be virtuous ; the
brain must be first aroused. Instruction must be carried
out first with energy, in order that the interest may be
awakened ; then with breadth, in order that the interest
may be many-sided; and lastly,* with unity of purpose,
in order that the intelligence may not be distracted. The
unity of the individual must not suffer by the many-
sidedness of the training he receives. The mind is
capable of studying intensely one thing after another.
But we must take care that these different acquirements
do not merely rest side by side, but tftat they meet in the
unity of the individual consciousness. Consciousness is
the bond which holds these attainments firmly together ;
it is the middle point to which they all converge. A piece
of knowledge thoroughly acquired is clear and intelligible;
it becomes dim when .compared with other knowledge
which does not belong to it. Therefore Tor the sake of
clearness we must keep our lines of knowledge separate.
Again, complete self-consciousness is clear and undis-
turbed. A clear self-consciousness, combined with many-
sided acquirements, is the result of system, and is
attained by method.	.	•
Herbart explains at length, and in the phraseology
of his school, that all teaching to be effective must
set the mind of the learner in independent motion.

